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IUPUI:  Institutional Profile 

Urban public research university 
Founded 1969 
2 universities, 21 schools 
118 UG, 138 Grad/Prof degrees 

30,300 students (22,100 UG) 
97% non-residential 
55% first-generation students 
72% UG full time 
57% of all work off campus 



Approach to General Education 
•  Early 1990s - General Education based in the 

schools—distributive model 
•  Accreditation prompts internal reflection 
•  Campus mandate for change, specifically a 

centrally coordinated approach and specific 
learning outcomes for general education  

•  1998 – Campus adopts a competency or ability-
based model 

•  2000 - Campus begins developing portfolio 
system to assess mastery of the PULs 
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Principles of Undergraduate Learning (PULs) 

•  Core Skills  
•  written and oral communication 
•  ability to comprehend, interpret, and analyze texts 
•  analytical (quantitative reasoning) 
•  Information and technological literacy 

•  Critical Thinking 
•  Integration and Application of Knowledge 
•  Intellectual Depth, Breadth, and Adaptiveness 
•  Understanding Society and Culture 
•  Values and Ethics 



Why ePortfolios @ IUPUI? 
1.  For students 

•  Track own growth and development 
•  Integrate and apply learning 
•  Develop capacities for reflection and metacognition 
•  Increase engagement in learning 

2.  For faculty 
•  Track development of abilities over time 
•  Enable assessment of broader set of abilities and skills 
•  Provide richer, more contextualized information to guide 

curriculum/program development and improvement 
3.  For programs and institutions 

•  Support academic and career advising 
•  Enable authentic and psychometrically rigorous assessment for 

admissions, improvement and effectiveness, accreditation 



Tracking Growth and Development 

•  Prospective—personal development planning 
begins during first year in college 

•  Retrospective—capstone  

•  OSP matrix provides the framework and process 
for guided portfolio experiences 



Portfolios for Advisement and 
Personal Development Planning 

•  Introduced as part of freshman seminar 
•  Designed to foster: 

•  Goal commitment (commitment to earning a 
degree) 

•  Academic achievement through goal setting 
and planning 

•  Curricular coherence and meaning in the first 
year seminar and learning community 



PDP Implementation 
Fall 2008  

•  Approximately 1250 students completed a paper PDP 
•  Faculty felt that student reflect and evidence was weak; also 

concerned that students regarded as busy work and wouldn’t 
use in the future 

2009-2010 
•  PDP reconceptualized as an electronic document that students 

can revisit and revise over time 
•  Planning committee: advisors, Center for Teaching and 

Learning, Center for Service Learning, ePortfolio Executive 
Committee, UITS, First year faculty 



PDP Learning Outcomes 

•  Self assessment – identify success related competencies 
•  Exploration – identify realistic and informed academic 

and career goals 
•  Evaluation – analyze academic progress toward goals 
•  Goal setting – connecting personal values and life 

purpose to academic and career goals for inspiration and 
motivation 

•  Planning – locate programs, information, people, and 
opportunities to support and test their goals 



Fall 2010 Pilot 
•  1 week training session for pilot faculty: focus on 

ePortfolio pedagogy; also trained on technology 
•  Fall 2010 pilot: 16 sections, ~350 students, 10 

student mentors 
•  1 portfolio site; all sections share common matrix 

and prompts 
•  Wide variation in discipline, credit, instructional 

approach, comfort with technology 



PDP Matrix 



Career Goals Prompt 



Career Goals 
Input Form 



Career Goals 
Rubric 



Completed Presentation 



Changes for Fall 2011 
•  25% penetration; expand from 16 to 25-30 

sections 
•  Psychology has made commitment to build on 

PDP in year 2 of major 
•  Faculty training program will include completing a 

faculty matrix and presentation 
•  Each instructor will have their own site so they 

can customize the prompts 
•  Advisors will play a heavier role 
•  Number of required sections reduced from 6 to 3 



Portfolios for Integrative Learning 

•  “Portfolios are fundamentally integrative, being 
composed of heterogeneous artifacts, the 
connections between which are explored 
through reflection.” (D. Cambridge, 2009) 

•  Professional/academic identity development 



English Capstone: Learning Integration 

•  One semester 3-credit course 
•  Prepares students for life after college 
•  Three major components 

•  Senior paper/project 
•  Guided portfolio (matrix); emphasis on 

reflection 
•  Presentation portfolio 



Capstone Matrix 



Reflection Prompt 



Making Reflection Meaningful 

•  Teach students to reflect 
•  Examples 
•  Multiple drafts 
•  Peer review 
•  Rubrics 

•  Provide appropriate scaffolding (guidelines, 
questions, frameworks) 



Capstone Presentation Portfolio 





Portfolios for Assessment of Learning 
and Program Improvement 

   “Documenting learning in this way places the 
focus on actual achievements that are viewed 
directly, rather than on proxies of achievement 
like cumulative GPAs or test scores that are only 
indirect indicators of learning.  The focus is also 
on what students can do with their knowledge 
and skills and not simply on whether knowledge 
has been acquired.”  (Huba & Freed, 2000) 



Portfolios vs. Other Measures: 

•  High validity; lower reliability 
•  Can be used to track development over time 
•  Makes teaching and learning goals explicit  
•  Allows students to recognize and and 

articulate connections among pieces of 
evidence; artifacts and reflections 

•  Can be informative for improvement purposes 



Tourism, Conventions, and Event Management: 
Project Objectives 

•  Explore and expand expectations for inclusion of PULs and 
TCEM student competencies on TCEM syllabi and in course 
activities and assessments, and make these expectations 
explicit in orientation, mentoring and accountability materials;  

•  Increase faculty awareness of, interest in, competencies for 
effective inclusion of the PUL- and TCEM student 
competencies ‘across the curriculum’;  

•  Capture status and progress data in ePort for purposes of 
student, faculty and program assessment and enhancement;  

•  Provide opportunities for interested faculty to engage in 
scholarship of teaching and learning initiatives related to the 
grant.   



TCEM: Year 1 
•  Collected syllabi from Fall 2008 TCEM major 

courses  
•  Interviewed full-time faculty  
•  Developed and administered a set of questions in 

senior exit survey  
•  Began to map departmental competencies 

(Foundation, Application, Execution) against the 
PULs 



TCEM: Year 2 
•  Hosted three special department meetings in Fall 2009 to 

discuss how PULs were implemented. Although coverage of all 
PULs through the program seemed adequate, these 
discussions helped to identify that TCEM students lack strong 
communication skills that are needed for many TCEM courses.  

•  As a result, the ePort project team decided to develop focus on 
PUL #1 – Core Communication and Quantitative Skills for its 
work during the second year of the project work.  

•  The team developed rubrics for assessing PUL#1 in fall 2009, 
relying heavily on the American Association of Colleges & 
Universities VALUE Rubrics.  



TCEM Matrix 



Assignments in Course Sites Linked to Matrix Cells 



Submitted Assignments Are 
Automatically Added to Student’s Matrix 



TCEM Rubric: Written Communication* 

* Based in AAC&U Value Rubric 



Summary Report for One Cell 



Assignment Links Report 

This report shows the assignments linked to each matrix cell 



Planning an Assessment Portfolio 
•  What are desired outcomes/competencies? 
•  What are the levels of proficiency for each outcome? 
•  What are the specific expectations associated with each 

outcome at each level? 
•  How will work be evaluated (who will evaluate, how will 

work be graded/scored, how will consistency among 
evaluators be achieved) 

•  How and when will students populate the portfolio (will 
students be asked to develop specific assignments in 
specific courses or will they be expected to make selections 
of evidence on their own?) 

•  In which courses will the assignments be developed and 
who will develop them? 

•  How will the purpose and goals of the project be 
communicated to faculty and students? 

•  What types of data do you hope to be able to extract from 
the system? 



Portfolio Support and 
Implementation @ IUPUI 



In the beginning @ IUPUI, ePort 1.0 

•  Visionary leadership willing to 
invest in innovation 

•  Faculty development of new 
Principles of Undergraduate 
Learning 

•  Extensive research and 
advocacy 

•  Introduced ePortfolio in 1st-year 
courses 

•  Provided training for instructors 
and advisors 

•  Assumed interest would grow 
as more people became aware 
of benefits 

BUT 
•  Immature technology 
•  Seen as top-down 

administrative plan 
•  Portfolio pedagogy and 

assessment not well understood 
•  ePort added onto, rather than 

integrated into, traditional 
course assignments 



ePort 2.0: Learning Our Lessons 

•  Significant software improvement, 
guided by faculty feedback 

•  Better integration with LMS 
•  Small two-year grants to 

departments to meet their needs 
•  Intensive consultation with 

grantees, workshops for broader 
audience of interested educators 

•  Encourage grantee publication 
and professional development 

•  Still coping with long memories 
•  Increased departmental 

collaboration around learning 
outcomes, rubrics, curriculum 
development 

•  Using ePortfolios requires extra 
time 

•  Helped us build case for 
“showcase” ePortfolios 



IUPUI Strategies and Tactics 

•  Overarching strategies: align with campus 
mission and priorities; work with the faculty 

•  General tactics: support the faculty, target 
program-level initiatives, keep improving the tool 
based on user input, report widely on results (& 
new: support the students) 



IUPUI Today 

•  Evaluating grant program, may reshape 
•  Continuing partnerships: 

•  Academic Affairs 
•  Center for Teaching & Learning 
•  University Information Technology Services 
•  Planning & Institutional Improvement 

•  Gradually broadening scope of faculty development 
and engagement 

•  Developing marketing plan 



Staffing and Governance 
•  IU System  

•  Software developers (.25 – 2 FTE) 
•  Business analyst/consultant (.2 - .5 FTE) 
•  Tier 1 and 2 support (helpdesk) 

•  IUPUI 
•  Program director (.5 FTE) 
•  Program coordinator (1 FTE) 
•  Instructional design consultants (1 FTE) 
•  Instructional technology consultant (.2 FTE) 
•  ePortfolio Executive Committee  



Faculty Training and Support 

•  Provided by consultants in Center for Teaching 
and Learning 

•  Series of one-on-one and small group 
consultations covering pedagogy and technology 

•  Custom form creation handled by consultants 
•  Workshops on wide range of topics (curriculum 

mapping, creating rubrics, reflection, using the 
portfolio tools, etc.) 

•  Ad hoc troubleshooting 



Questions? 


