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Outline: ePortfolio

Implementation Strategies
erth—h A1) A EEK AR

Introduction

Four Implementation Strategies son=H4

1. Define ePortfolio ek—rorurnEs

2. Convey a higher purpose of ePortfolio eR—r7+UAm B

3. Teach students skills to use ePortfolio eR—ro+UrDFIARFIL
4. Promote lifelong use of ePortfolio eR—ro44 0 & ESE FIF

Questions



<Introduction> Why is it important to be strategic?
M. AN EEIZGZLHDMN?

“ePortfolio is the future of education.”
et h—hIAHUA L. BBDXRETHS

Comment made in 1996 by:

Dr. Bruce Gildseth

Vice Chancellor for Academic Support & Student Life
University of Minnesota Duluth

Baldridge Gold Award Winner in Education (2001)




<Definition> What is ePortfolio?
erR—h AU A>T 2557

ePortfolio is a tool for documenting one’s own
learning in ways that contribute to learning that
is continuous, deep, and purposeful.

elh—hIA)A (X IGEFE . FEDFRLE. BMIZEFEIZHEEIT D
BEDFUZLHET D-HDEETHD




<Purpose> Why is ePortfolio important?
[, e R—FIHVADEELZDH ?

The following shifts are occurring in education: B IRIZIZHTHEE:

- From a focus on teaching to a focus on learning, &% (E) R ahoFE (F)HRAA

- From learning primarily in the classroom to learning that extends across the
Internet, AZRNTREAL=F2UM G, 12—V rEFIALI=EKYLEWLETA

- From a sense that learning is “done” at the time of graduation to a need for
lifelong learning, Z= £ T#h B TIEHL . £IE. BUKTIBENHEA

These shifts describe a new culture of learning in which individuals must be prepared

to document their own learning.

ol BL2NBEEDZFVZEHLECTIIGELLENENSFH-GFEE XL (LE)ZRLT
AN

limli

ePortfolio provides the means for documenting one’s own learning over a lifetime
in ways that are easy and effective.

elR—h I )F & EEICHOIEYFENMNDOMERMIZ. BADEEZEEHRT HFEZE
5EZ2 TIN5,



<Purpose> What is the “virtue” of ePortfolio?
et —hIAVF DN A (EE) (X BAFEHD?

Through the use of ePortfolio, individuals are
empowered to document their own learning in ways
in which evidence of learning may be used for many
purposes. Above all else, evidenced learning is
foundational to building new knowledge.

e R—rIHVADANDE, FEEIL, FEDEUINFRLZBRHDT=-6HIZF A
TEAMNULINGVWEDERZH>T. BEDZFUZRERT 5KI(215,
AEHMZED W2 B AIISBEL T, FiF-G B DEEOERICEYEFD,




<Purpose> Original defining characteristics of

University of Minnesota Duluth ePortfolio (1996)
SRYAKRZES IL—AR(UMD)DerR—h T4 A D X D41

UMD’s ePortfolio is: umbD®eRR—ro41# 1%

Owned and managed by the learner
FEEESICEY. SN, BEEIND

Used responsibly through selective sharing of
information EgnERMAELBEL T, EEEH>THASAS

Used for critical reflection #EYEVIZBL SIS
Used for lifelong learning #ExEnt-oicfiRsh?



<Purpose> Attempts to achieve ePortfolio goals

in UMD’s first-year college writing courses®

UMDHIEREX AT IZHITHerh—rI4 A FIA (BIZZER
DT1=HDEH)

e 2001-2005 began with collection and documentation (i.e., an

electronic file cabinet)
2001-05 [EHRDINEEXFEIL T HE(XEEHE) HhoirFEo1=(2FY . BEFEM)

— Students uploaded a final paper and named it
FEEIRELR—tE7y7O0—FLATITS
— Students uploaded all papers and wrote a final reflection
FEHEIFILR—,ET7y7O—KFL., RENEIRYRYZEL
* Quality of documentation and reflection was in need of significant
improvement
BMEABDEL. HALGTHRENBLETHT:
— Students did not take responsibility for documenting 4 FLR—MEEFEH =10

— Students did not learn about sharing responsibly #its4sce~nEE
ZFATLVEL

— Students did not reflect #RYiR z 1557420y

— Students did not use the tool for learning within the institution, much less over
a lifetime #ER D ZEY—ILZF| ALY

* Jenson, Jill D., Promoting Self-Regulation and Critical Reflection Through Writing Students’ se of ePortfolio, International Journal of Electronic Portfolio, 2011, Volume 1,
Number 1, 49-60




<Purpose> Intentional instruction in UMD’s first

year college writing courses®

UMDY ERIEXHBIZBITHAFEE K (EX

iQ)ASISECY

e Students completed self-regulation surveys

$BELEOHRICLYEBER TT5

e (Class discussion included questions clearly directed
at making connections beyond the classroom and the

campus

BEZECIVIRFEL, IR/ FRTBA-BAREYEZERHELTLNS
e Templates and prompts were used to guide

documentation and reflection
VOB EE AT ERPEERNHAET S

*Jenson, Jill D., Promoting Self-Regulation and Critical Reflection Through Writing Students’ Use of ePortfolio,

International Journal of Electronic Portfolio, 2011, Volume 1, Number 1, 49-60



<Purpose> Results of instructional strategies in

UMD'’s first year college writing course*
UMD EREXHABIZHEITHFEEABDIER

First year students enrolled in college writing course
made marked improvements in collecting,
documenting, reflecting on, and integrating work done
in the class with that done in other classes as well as
beyond the classroom

EXBREBZRELI-EREIL. WNETLH L. XEZECE RYIRST
EMDEBEETDFVECDEFEETODFUVEFUDITAZEICENTHES
~LT=,

*Jenson, Jill D., Promoting Self-Regulation and Critical Reflection Through Writing Students’ Use of ePortfolio,
International Journal of Electronic Portfolio, 2011, Volume 1, Number 1, 49-60



<Purpose> ePortfolio experiences in UMD’s writing

studies program capstone course *
UMD X E HREMBIZEITHertRk—kT4+) A FIFB

In a course for UMD seniors: &&= E4 % ETIE

* Capstone students struggled integrating their learning
experlences or transforming them for other uses
FEEIIBEDZUDEE ’MGH%( Y4

 Few, if any, students planned to continue using ePortfolio
beyond the classroom
’J"y“ﬂ@%E‘%li IREZHBA e R— I+ F D GFIAEEZD

Next Steps:

 Prepare students for their Capstone experience throughout

thelr studies, before their senior year
SRPENIC. BENFUEELEREDRREEBSES

*Jenson, Jill D., Promoting Self-Regulation and Critical Reflection Through Writing Students’ Use of ePortfolio, International Journal of
Electronic Portfolio, 2011, Volume 1, Number 1, 49-60



<Purpose> What it means to make learning “lifelong”
HE. FUKRTHEIXEINITEN?

Students must learn and practice the needed literacies to
direct and document their own learning so that upon
graduation from the university they are able to apply those
skills to their own learning independently.

FE>KEOEEFRAT, ENODAFIILEZHRBICEFSDFUANGHATESLIICLTS

<b7"85l?")\(~ BEDEEEED. Rl T 51-OCHEEENBTSLEZV, JIELECTIEE
73

The goal is that students will be
unconsciously competent in the
practice of documenting their learning

by the time of university graduation.
ZDI—)LIE, EERFFRETIT, 2UEERHEIT LHIIED
FT, [N DIDELNDBIZ, EDREAINFIZDOLTLNSLDIC
$THETHD,




<Skills> Foundational skills for using ePortfolio
elR—h I+ )AZFRITHAFIL

Integration

Documentation

Self-Regulation

Reflection

Collaboration

© Paul Treuer and Jill D. Jenson, 2013




<Skills> Documenting learning outcomes
FERRZRETD

Documentation is collecting and sharing relevant

artifacts demonstrating intended learning goals.
BEMEF. ERL-ZEERZEEBL-ER (AR ZNELEFILHLETH S,

Literacy Level 1: Lacking Level 2: Partially Level 3: Level 4:
Proficiency Proficient Proficient Exemplary

Documenting Collecting Collecting relevant Collecting relevant Habitually collecting
Learning. artifacts with artifacts and their artifacts and relevant artifacts
Collecting prompting yet documentation to documenting them  that document and
relevant lacking in demonstrate to demonstrate demonstrate
artifactsthat documentation learning outcomes as learning outcomes learning goals
demonstrate  and relevance to a result of prompting without prompting.  without external
learning learning prompting
outcomes. outcomes

© Paul Treuer and Jill D. Jenson, 2013



<Skills> Documenting learning outcomes
FERRZRETD

Teaching Tips #igFi%

Prompt students to explain learning outcomes
FHICFERREZHRASES

Provide rubrics describing levels of proficiency in outcomes
FERROEREEZTRTIL—TI)vIE5Z2%

Provide students with examples of strong evidence of learning
FUDBRBFNDHLHAMRLDHIES5Z S

Ask students to explain why evidence was used in portfolios
R—rI7+UADIEL TR ENEFRAL-O M ERASE S

Provide formative and summative feedback on learning portfolios
FER—FT+)A LT B, BEHNI—RN\VIE5Z5

Ask students to name and document proficiency in their own

learning goals
FUDT—IVIZHEITHBEREZ LITSE., BB E 5



<Skills> Documenting learning outcomes
FERRZRERTD

Example of ePortfolio Scaffolding esi—ro+1# &5 (BER)

“Provide samples of three separate writing
assignments that demonstrate your ability to construct
an argumentative essay. Explain how these illustrate
progressive levels of expertise based on the college
writing rubric.”

WX EER T A= ELH G- ENE T EXEE LEEL-ZEEDHZEI
DEIT. FNOMN., EQLIINMEXHBIZHITHIL—T)YIIZEDWNTEMMBED
HEHELARNIIERL TSI EFIEELAELY,



<3> Documenting self-regulatory behaviors
BHORBESAZRHETD

Self-Regulation is control of behaviors in which

individuals practice and apply new learning
BEAELE. FEENFELEFEVZEERLAVSROZSAZOMA—ILTHIE

THb,
Literacy Level 1: Lacking Level 2: Partially | Level 3: Level 4:
Proficiency Proficient Proficient Exemplary
Self-regulating. Being unaware of Being aware of Consistently Consistently and
Being aware of  individual learning  learning behaviors controlling behaviors independently
behavior behaviors that and strategies but and strategies to controlling
learners can impact learning; depending on meet learning goals behaviors and
control and putting others to exercise irrespective of strategies to meet
exercising that responsibility for these behaviors. context butin a learning goals in
control for learning on others. structured learning any learning
learning. environment. context.

© Paul Treuer and Jill D. Jenson, 2013



<Skills> Documenting self-regulatory behaviors
BHORBESAZRHETD
Teaching Tips #izFi%

Prompt students to articulate behaviors associated
intended learning outcomes
ERL-ZERRICAETIFELXRAZABETHRRIES

Ask students to use multimedia evidence of their actual

learning behaviors

RIVFATATERAWSEERBZRLNTS

Encourage students to document learning styles and
explain the impact of learning behaviors
FERAA L ERRSE, FEATDONRERPS LS

Survey students on their use of learning behaviors
BEEDFEZXEAZHRESED

Ask for evidence of changes in learning behaviors
FERBICBITAZRIEDFIZEB LTS



<Skills> Documenting self-regulatory behaviors
BHORBESAZRHETD

Student Example* 4o

“I concentrated on proofreading it over and over again.
| wanted to catch as many mechanical errors as
possible because | think | slacked on that in the rest of
my papers.”

FAFAEDRELEYT CEITSTFALTWET  LIR—MMIFFADRDEH HFEHOTLY
HEBOIDT, TSAHEITELADEEFHBDIRZREDIF-VTY,

“I did at one point have to put it (the paper) down for a
couple of days in order to clear my head and work on

truly revising it.”

BETIEXELEFDEZZDVITIZTH=0I1Z. HAEHIZEHARM. LR—rEEMNTZ
EIZLTWVET,

* Jenson, Jill D., Promoting Self-Regulation and Critical Reflection Through Writing Students’ Use of ePortfolio,
International Journal of Electronic Portfolio, 2011, Volume 1, Number 1, 49-60



<Skills>: Documenting critical reflection
HeHER(IRYRY)Z5EH%T S
Critical Reflection is contextualizing the meaning and
significance of learning consistent with established

goals and values.
#HEFIpR((B<Eon ) B R (IRYRY) T, AEGEELMESRZL ODF2E DOEK
ETDEZRHZXARIEESN TS,

Literacy Level 1: Lacking Level 2: Partially Level 3: Level 4:
Proficiency Proficient Proficient Exemplar

Reflecting. Naming and/or Identifying Contextualizing Contextualizing
Contextualizing  describing processes and the meaningand  the meaning and
the meaning educational experiences significance of significance of
and significance artifacts as associated with a formal learning learning

of learning prompted but formal learning experiences experiences
consistent with  lacking awareness situation but unable consistent with consistent with
established of learning goals to relate them to established goals  evolving goals and
goals and and values or outcomes or values  and values as values without
values. their significance. when prompted. prompted. prompting.

© Paul Treuer and Jill D. Jenson, 2013



<Skills> Documenting critical reflection
HHHER(IRYIRY)Z LT S

Teaching Tips #izH8&

- Build trust with, and between, your students before they

document and share critical reflections & & st s EmES
ML, EETAHLYLAENZ, FEEMTOEERBZREEES S,

- Provide students with prompts for critical reflection #tsi#
BEDE=OHDRLEEZ S,

- Respond thoughtfully and respectfully to shared critical
reflections it amER AT 2-DICBEE, TELGEET S,

- Discuss the values and goals you and other professionals
bring to your discipline #E &85O EMRNEEEDHFER
WECTHESCBIREZERT D,

- Ask students to write essays relating personal experiences

to knowledge and skills being learned
FELTOWSHFEOCATILLERLI-BEDOERZENE 5,




<Skills> Documenting critical reflection
HHHER(IRYIRY)Z LT S

Example of Student Reflection® ==& n4sy

“I have learned how to be critical of a source, to analyze
the material. | have learned how to ask some (of) those
“wh” questions. Why? Who said I? | want proof, and if
there is truth to something, then that shouldn’t be a
problem! In the real world | need to be able to think for

myself, so learning to be critical is very important to me.”

MEZDTTHLT. HAHFHMAVMNLTREMIZGEENEFUVEL =, T WhE
DEMIFEDEIILTHIRENLFZATETVWET . BE? . NN ES-D?
ANDEMTHARLLL., LLHLPEYEITH L TEELHLDTHMNIE, TALGT
(FEREICELEWNET TIA, REOHRTIE, B TEALONDLIITHREHIEMNK
HoNFET ENPZ YFFTEDLIIGEZVIE, AL TETHEELERNE
ER

* Jenson, Jill D., Promoting Self-Regulation and Critical Reflection Through Writing Students’ Use of ePortfolio,
International Journal of Electronic Portfolio, 2011, Volume 1, Number 1, 49-60



<3> Documenting knowledge integration
XFDFEEZECET D

Integration is synthesizing and transferring learning

to any number of situations.
BLlE. ZFUZTFEED . HoWPHRRENELETEHETHL,

Literacy Level 1: Lacking Level 2: Partially Level 3: Level 4:
Proficiency Proficient Proficient Exemplary

Integrating Being unable to Recognizing the Synthesizing and Synthesizing and
Synthesizing recognize the significance of a transferring learning transferring
and significance of a formal learning in a formal situation learning to any
transferring formal learning situation to other to other situations number of other
learning to any  experience as it formal learning inside or outside an  situations in any
number of relates to any other  situations when educational number of
situations. setting when prompted. institution when environments.
prompted. prompted.

© Paul Treuer and Jill D. Jenson, 2013



<Skills> Documenting knowledge integration
XEFDHEEZLEIT S

Teaching Tips #iz 58

Ask student to document how their learning in your
course applies to other courses and to their learning
in co-curricular activities $ 3% B Tco®UEMOR B L ERAY
FASLTOFEFREANEDLSIICALTLSAN ? ZREHRIE D,

Prompt students to explain how their knowledge and
skills can be used in professional settings B & n %z +
LD BEFDEFREICEDLIICANGN TSI DERIAZR T

Assign case studies that describe how their learning
transfers to service projects 2UsAH—EXTOCTIMED &
IIBEIN TV EELT —RRITAEITD

Evaluate professional portfolios using an integration
rubric MBOEEIL—T Vv IERNT, EFR—, DA UAEETET 5



<Skills> Documenting knowledge integration
HMBDFEEZEEXT D
Example of Writing Studies Capstone Assignment*
EXHEZRFREDH
Drawing from the reflection and selection work
that you did with the Learning Portfolio, create
your own online Professional Portfolio that would
be appropriate for a specific job or graduate school

opportunity.

ST R T4 A E AN T RYEY SEIREH L R O XS
~FIATEDER DAL SA VBRI A R LS

* Jenson, Jill D., Promoting Self-Regulation and Critical Reflection Through Writing Students’ Use of ePortfolio,
International Journal of Electronic Portfolio, 2011, Volume 1, Number 1, 49-60



<3> Documenting learning collaborations
FEMIHTEERT D

Collaboration is participation in learning collectives

to build knowledge and skills.
A& L. R CRTILEHEEIT HHDFEE IS 2 =ZT/ASNTH S,

Literacy Level 1: Lacking | Level 2: Partially Level 3: Level 4:

Proficiency Proficient Proficient Exemplary
Collaborating. Following the Participatingin a Actively participating Stewarding a
Participating in lead of othersto  community of in and contributing community of
community to demonstrate practice to develop, toacommunity of practice that
build knowledge learning but document, and practice to develop, collaborates to
and skills on a unable to connect assess knowledge document, and meet desired
foundation of that learning to and skills in assess knowledge learning goals of
existing the goals of the response to and skills of desired its participants.
knowledge. community. prompts. learning goals.

© Paul Treuer and Jill D. Jenson, 2013



<Skills> Documenting learning collaborations
FE i Ex T D
Teaching Tips &5
— Give students permission to collaborate
BEA~DSMHFAEE525
— Structure social networking around learning goals
FEBEICEDVVHEMRINT—IFEET D
— Teach students how to steward (facilitate) new
learning in a knowledge domain
HLFFEMEIFICHE T OB FEVZELNLTED LN ERT
— Provide opportunities for self-directed collective
learning around interests, questions, and passions
R, 22f. ARICEOKBCERTORAREOREEEZS
— Evaluate evidence of collective learning for

effectiveness of facilitation and participation
BIAZEDOHRICEDVWTSEOENMEZEEHET S




<Skills> Documenting learning collaborations
FE hanraCEk 9 D

UNIVERSITY OF MINNESOTA

ePortfolio

Enter ~ Share ~

Campuses New Features "

Logged in as Paul Treuer | Account | ePortfolio Administration | Logout

Search your stuff

Writing Studies Community

Community Info | Manage Community | View Reports

The Writing Studies Community exists to help students collect and reflect upon writing produced in
Journalism, Linguistics, Information Design, Writing, and other courses. The goal is to document

progress in order to enhance the learning expearience.

+« Messages from community coordinator (0 unread)
+ Portfolios to assess (0}
= Portfolios to view (0}

Interact

Objectives

+ _Writing Studies B.A. Student Learning Outcomes

These seven student leaming outcomes describe what we hope
our writing studies majors will achieve throughout their program
course work and upon graduation

+« |earing Portfolio Objectives

This set of objectives clarifies the basic goals of ePorifolio use
for students pursuing a BA in Writing Studies (journalism or
professional writing).

« Professional Portfolio Objectives

This set of objectives is designed to evaluate the quality of a
student's emerging Professional Portfolio along with assessing
the student's ability fo make a clear connection between the
learning and professional portfolios.

Collection

Your community collection contains 0 elements

Collection Guides
+ Writing Studies Collection Guide (2011-2012) (0)
+ Writing Studies Collection Guide (2010-2011) (0)

Resources

Portfolios

You have 0 community portfolios

Portfolio Templates
« Writing Studies: Learning Porttolio (0) new

Created by me (0}
Created by others (0)




<Skills> Documenting learning is cyclic

FETAUINZRIERTD

Collaboration

(

Integration

Documentation

Reflection

l

Self-regulation

/




<Skills> Developing learning independence
FEOEREZRRTS

Collaborating Documenting

]

Integrating Self-regulating

/

Reflecting




<Lifelong> Ideas for making ePortfolio use lifelong
£ EFATEDe R— IAVABEDTATAT

1.

ePortfolio accounts are available for all university learners at a
reasonable cost -- for life

e R—bIFVATHIUNE  BULGERT—SE. 2FEICFIATREIZT S
University students are proficient (or exemplary) in all five
ePortfolio skills before graduation

FENERFFETIZ, 5D2DerR—rIAUFZAF)LICERL TSI L

All university activities, whether academic, co-curricular, or
professional, require and support students to document
evidence of learning in ePortfolio \
RZQEER., FH, HEH)F25L, FMRREICENTEZENeR—rT4)
FIZR2UV D ER R T HLOITERL. T 5L

Workshops on how to teach and use ePortfolio are available to
all university faculty and staff. el R—ro+UAZELMZFIATEH. Th
ZHALEEEZTONIODVTOMBEZEHEEIZRITTITOIE
Students are expected to successfully steward, and document in
ePortfolio, a community of practice in a topic area in which they

are passionate about learning 2F &M, BHDFEUIZ DLV TerR—k 754
DAICREHEL. TNODENE-EEANIZLGDHIE



<Lifelong> Imagine this arc of lifelong learning!
EEFEIIBITEA A=

Education College Profession Life Interests Career Personal/Social

Interests

Key: Academic/Professional .
Cocurricular/avocational O
Pesonal/Social O



Summary & Questions

Thank you for your interest,
Paul Treuer
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